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ABSTRACT

The objective of this study was to develop a Resilience Programme through Group Dynamics on
Academic Problems among Matthayom Suksa 1 Students at Chiang Mai University Demonstration
School. For this, four junior high school students were selected as respondents. The effect of the
resilience program was evaluated through a general questionnaire, the Canadian Occupational
Performance Measures (COPM), and Resilience Inventory. Further, the resilience program was
developed by using cognitive behavioral therapy combined with acceptance and commitment therapy,
group dynamics, and resilience according to the concept of Grotberg. The total period of the program
was 11 weeks, with 1 session per week lasting for 60 minutes. Results of the study revealed that all the
selected respondents had higher academic performance and most of them (75%) had higher academic
satisfaction and resilience score. After participating in this program, the samples had a higher average
resilience score (114.5) as compared to those before participating in the program (107.5). The results of
this study can be concluded that the newly developed resilience program can improve the resilience
component in almost all the students. Hence, it can be practiced in junior high school students to
manage their academic problems. This program can also be a prototype for developing future resilience
programs.
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Resilience Programme through Group Dynamics on Academic Problems among the Matthayom Suksa 1 Students

1 Introduction

Students of junior high school are in their early teens, ranging from
the age of 10 to 15 years (World Health Organization 2010). This
is the right age of learning life skills that will help them to manage
their emotions and the challenges of life. The changes at this age
include the changes in the classroom from primary to secondary
school. The changes in the body will also affect their perception of
self-image. The changes in the mind which would like to have
more freedom and the changes in the society which will give
importance to the friends of same age more than the family, etc.
The learning of early teens will happen from participation in
everyday life activities (American Occupational Therapy
Association 2014). The study activities are very important for early
teens. The teens may face academic problems such as lacking
discipline, using rude words, sleeping during class, lacking
responsibility, and many others (Jullasub and Ativittayaporn
2008). They may also face challenges or adversity which put them
in stress and anxiety (De Bruyn 2005; Sacker and Schoon 2007). It
has been found that such pressure has a negative relationship with
learning achievement (De Bruyn 2005). Hence, mental health
promotion should be promoted for teens to help them grow
completely according to their development and success in their
studies (Fallon 2010). It has been found that resilience is a needed
skill for teens. Resilience will help them to manage the challenges
and academic problems effectively (Fallon 2010).

Resilience is the positive ability to efficiently manage or face
hardship situations that might create stress and challenges in life
(Tuntipivattanasakul 2008; Comas-Diaz et al. 2013; Ninthachan
2015; Bowden et al. 2018). The resilience can be contributed at the
levels of personal, family, school, and community. Resilience
consists of 3 components including external supporting factors (I
have), personal realization (I am), and the realization of one’s
capacity (I can) (Grotberg 1995). If people have resilience, it will
help them to create good feelings for their well-being and lead to
suitable wellness (Abolghasemi and Varaniyab 2010). This is
especially important in learning activities as resilience and
participation in the activity will help to forecast the studying
capacity of teens (Ayala and Manzano 2018).

From previous studies, it was reported that the research related to
the resilience program has used various curing guidelines such as
Cognitive Behavioural Therapy (CBT), which will focus on
acceptance and commitment as known as Acceptance and
Commitment Therapy (ACT), which is a therapy in group
dynamics form (Burton et al. 2010; Towsyfyan and Sabet 2017;
Joyce et al. 2018). Group dynamics have seven steps which are
introduction, activity, sharing, processing, generalizing, application
and summary. This curing guideline will provide efficiency for
contributing to resilience (Kittisoonthorn 2016). Kittisoonthorn
(2016) developed a cognitive behavioral therapy program in the
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form of groups, wherein they found that the experimental group
had higher resilience and capacity in controlling emotions than the
control group. In the experimental group, it was found that the
scores for resilience and capacity in controlling emotion were
higher after participating in the program. Moreover, Burton et al.
(2010) developed a READY program based on acceptance and
commitment therapy combined with cognitive behavioral therapy.
Previous studies examine the efficiency of the contribution of
resilience to wellness. The results found that the sample had more
positive emotions, self-acceptance, and personal value. Besides, it
was found that the efficiency of group dynamics on the
contribution of resilience will help to create trust and collaboration
in therapy. According to Cara (2013), a person will learn and
develop via interaction with others through group dynamics.

In the present study, a resilience program was developed by using
group dynamics on related problems with Matthayom Suksa 1
Students attending Chiang Mai University Demonstration School.
The resilience program was developed under the idea of the
resilience theory according to the concept of Grotberg, together
with cognitive and behavioral therapy. The therapy focuses on
acceptance and commitment by using group dynamics. The main
objective of this study was to develop a study on the resilience
program for Matthayom Suksa 1 students of Chiang Mai
University Demonstration School.

2 Materials and Method

The quasi-experimental design was used in this research for
evaluating the results of the newly developed resilience program.
For this, a general information questionnaire, Canadian
Occupational Performance Measures (COPM), which evaluates the
academic performance and satisfaction (Law et al. 2020), and the
Resilience Inventory which evaluate the resilience score was used
to extract the data. The resilience Inventory was developed based
on the Grotberg Resilience concept (Grotberg 1995). The
developed questionnaire had 28 questions with Likert scales. The
highest score was 140 while the lowest score was 28 (Ninthachan
2015). As respondents, four junior high school students of the
academic year 2021, studying at Chiang Mai University
Demonstration School were selected. The students were screened
with purposive sampling by using the resilience score. The student
who had the lowest resilience score in 8 orders of the population
were selected for this study. Based on group dynamic theory, the
sample size should have 3 to 8 persons in a group (Early 2017)
that’s why the present study had only 4 volunteers. The program
was developed by using cognitive and behavioral therapy
focussing on acceptance and commitment, group dynamics (Cole
2018), and resilience according to the concept by Grotberg (1995).
The content accuracy of the developed theory was validated by
qualified persons from the department of educational foundations
and development, faculty of education; department of occupational
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Table 1General information of the selected Respondents

General information Number
of persons
Male 0 0
Gender
Female 4 100
0 0 0
Number of 1 3 75
Brothers and
Sisters 2 1 25
3 0 0
1% in Sequence 4 100
) 2" in Sequence 0 0
Birth Sequence -
3 in Sequence 0 0
4™ in Sequence 0 0
Have money left over 3 75
Socioeconomic Have enough money /
Status of the Not have enough 0 0
family money left
Have debts 1 25
Less than 10,000 THB 0 0
THB 10,001- THB 0 0
Average 25,000
income of the THB 25,001- THB 2 50
family 50,000
(Monthly) THB 50,001- THB 1 e
100,000
THB 100,001 up 1 25
Not more than THB
5,000 2 50
THB 5,001- THB
Expenses 10.000 1 25
(Monthly) THB 10,001- THB 0 ;
15,000
THB 15,001 or higher 1 25
Current Home 4 100
residence type Dormitory 0 0
Father and Mother 4 100
Only with Father 0 0
Currently Only with Mother 0 0
residing with Other family members 0 0
Friend 0 0
Alone 0 0
Housing
Estate/Detached 3 75
. . House/Townhouse
Residential
Stvle Tenement House / 1 25
Y Commercial Building
Condominium / Flat 0 0
Crowed Rally

Kumkun et al.

therapy, faculty of associated medical science, Chiang Mai
University, Thailand; educational psychology and counseling,
faculty of education, KhonKaen University, Thailand; Suanprung
psychiatric hospital and Galyarajanagarindra Institute, Thailand.
The total period for the whole program was 11 weeks with 1
sessions lasting for 60 minutes per week.

2.1 Statistical analysis

Descriptive statistical analysis was used to analyze the general
information, the resilience score, and academic performance and
satisfaction.

3 Results
3.1 General Information

Results presented in Table 1 revealed that all the selected
respondents are female (100%) and are the eldest in the family.
Further, almost all of them have a brother or sister (75%). In the
case of economic status, 75 percent of the selected respondent’s
family has enough money left and the acquired income of the
family is 25,001-50,000 THB per month. The sample spends
money less than 5,000 THB per month (50%). All of the samples
live at home with their parents in a housing estate, detached house,
or townhouse (75%).

3.2 Family Information

Results presented in Table 2 showed the family information of the
selected respondents. Results of the study suggested that the
selected maximum respondents are staying together (75%) and
their father and mother work as staff in government service (50%)
and got a bachelor’s degree (50%). Half of the respondents have a
warm relationship in their family (50%).

3.3 Academic performance and satisfaction

Results presented in Table 3 suggested that after participating in
the program, most of the respondents (75%) have higher academic
performance and satisfaction levels as compared the before
participating in the program. One respondent has low satisfaction
and this might be poor understanding of the term and conditions of
the design study.

3.4 The resilience

Results presented in Table 4 revealed that most of the sample
(75%) had a higher resilience score after participating in the
program (114.5) as compared the before participating in the
program (107.50).
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Table 3 Academic performance and satisfaction level of the selected respondents

Family information Nug:::r:sof % ‘ F— Academic performance Academic satisfaction
p (a4) Before  After Change Before  After Change
Stay together 3 75 (PS1)  (PS2)  (PS2-PS1)  (SS1)  (SS2)  (SS2-SS1)
Separated 1 o5 A 5.40 8.80 3.40 4.00 9.20 520
- 2.25 5. 35 . : 2
Marital status Divorced 0 0 5 50 33 416 731 321
of father and Father and/or mother c 6.00 6.00 0.00 2.00 3.00 1.00
mother passed away 0 0 D 3.00 6.80 3.80 8.40 4.60 -3.80
Father passed away 0 0
Mother passed away 0 0 Table 4 Resilience scores of the studied respondents
Government service 2 50 N . . .
Resilience score (Mean) (SD) SEM
State enterprise 0 0
employee —
Beforeparticpating 130 o) 14 og 10750 19621 98Il
Company employee 0 0 the programme
Father —
After participating . . .
T 2 . 2 5 43 32 665
Employment rader 50 \he pogramme 134112 107 105 1145 13329 666
Agriculture 0 0
4 Discussion and Conclusion
Self business 0 0
General employee 0 0 Results of the study suggested that the samples had higher
- academic performance and satisfaction after participating in the
Government service 2 50 program. Furthermore, the average resilience score after
State enterprise 0 0 participating in the program was also higher than before
employee participating in the program. The higher resilience score might
Mother Company employee 1 25 occur from students' realization of their external supporting factors,
Employment Trader 1 25 personal realization, and capacity which is consistent with the
- resilience component according to the Grotberg resilience concept
Agriculture 0 0 . . .
(Grotberg, 1995) This resilience program was developed using
Self business 0 0 group dynamics, so it might help them to realize the external
General employee 0 0 supporting factors. They can understand and cope with their
- academic problems from their perspective and can learn strategies
Primary School 0 0 , . . . .
from other members' perspectives. It is consistent with the group
Secondary School 0 0 dynamics concept which explained that group dynamics can
Father Higher School 0 0 promote people learning and develop interactions between the
; members of the group (Cara 2013). In the part of personal
Education Bachelor’s Degree 2 50 . g ,p ( ) . P P
realization and capacity, students realized themselves through
Master’s Degree 1 25 cognitive behavioral therapy, and acceptance and commitment
Doctoral Degree 1 25 therapy such as drawing, writing, and self-monitoring. The
Primary School 0 0 academic performance and satisfaction scores of all the subjects
after participating in this program were improved as the resilience
Secondary School 0 0 program was expected to make the subjects realize their capacity
Mother Higher School 0 0 and also analyzed academic problems and improve their skills. The
Education Bachelor’s Degree 2 50 respondents can develop their personal resilience to manage the
academic problem they face. Overall, the results of the study
Master’s Degree 0 0 - . -
revealed that a resilience program can improve the resilience
Doctoral Degree 2 50 component in almost all the selected respondents. Hence, this
Relationships Warm family 2 50 newly developed resilience program can be practiced in students to
within the Sometimes quarrel 1 25 manage the. academlc. prqblem faced by junior high S(.:hOC.)l
family students. This research is a pilot study that’s why the sample size is
Frequently quarrel . 25 very small, so, in future, further studies with large sample sizes are
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needed. This program can be a prototype for developing future
resilience program.
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